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TEACHING STANDARD #2: DESCRIPTION OF PRACTICE FOR CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING

ELEMENT
1 = Does not Meet Standards
2 = Developing Practice that Partially Meets Standards
3 = Meets Standards
4 = Exemplifies or Exceeds Standards

Creating a physical environment that engages all students
The physical environment does not support student learning.  There are one or more safety hazards, and materials are difficult to access when needed.
The physical environment is arranged for safety and accessibility, and it facilitates individual student engagement in learning.
The arrangement of the physical environment ensures safety and accessibility.  Most students work well individually or together as they participate in learning activities.
The arrangement of the physical environment ensures safety and accessibility, and facilitates constructive interaction and purposeful engagement for all students in learning activities.

Establishing a climate that promotes fairness and respect
The classroom climate is characterized by unfairness or disrespect, either between the teacher and students or among students.  Students are unwilling to take risks.  Teacher response to inappropriate behaviors is unfair or inequitable.
A climate of fairness, caring, and respect is established by the teacher for most students, but few students take risks and the teacher does little to encourage them.  For the most part, the pattern of teacher response to inappropriate behavior is fair and equitable.
A climate of fairness, caring, and respect is maintained by the teacher, and students are encouraged to take risks and be creative.  The pattern of teacher response to inappropriate behavior is fair and equitable.
Students ensure that a climate of equity, caring, and respect is maintained in the classroom, and students take risks and are creative.  The pattern of teacher response to inappropriate behavior is fair and equitable.

Promoting social development and group responsibility
Students’ social development, self-esteem, and diversity are not supported, and students have no sense of responsibility for each other.
Students respect each other’s differences most of the time and work together moderately well.  The teacher provides limited opportunities for students to assume responsibility.
Students respect each other’s differences and work independently and collaboratively, taking responsibility for themselves and their peers.
Students work independently and collaboratively and maintain a classroom community in which they respect each other’s differences, assume leadership, and are responsible for themselves and their peers.

Establishing and maintaining standards for student behavior
No standards for behavior appear to have been established, or students are confused about what the standards are.
Standards for behavior have been established by the teacher, and the teacher’s response to student behavior is generally appropriate.
Standards for behavior are established, are clear to all students, and are maintained by the teacher.  The teacher’s response to student behavior is appropriate.
Students and teacher develop standards for behavior together, and students are responsible for helping each other maintain standards.

Planning and implementing classroom procedures and routines that support student learning
Classroom procedures and routines have not been established or are not being enforced.
Procedures and routines have been established and work moderately well, with little loss of instructional time.
Procedures and routines work smoothly, with no loss of instructional time.
Students and teacher ensure that classroom procedures and routines operate seamlessly and efficiently.

Using instructional time effectively
Learning activities are often rushed or too long, and transitions are rough or confusing, resulting in a loss of instructional time.
Instructional time is paced so that most students complete learning activities.  Transitions used to move students into new activities are generally effective.
Pacing of the lesson is appropriate to the activities and enables all students to engage successfully with the content.  Transitions are smooth.
Pacing of the lesson is adjusted as needed to ensure the engagement of all students in learning activities.  Transitions are seamless.

